The authors examine overt and subtle forms of stereotyping and prejudice. Two 
Why do prejudice and discrimination exist? Has overt racism been replaced by more subtle forms of prejudice? How does stereotyping affect its targets? In this article we describe two theories, realistic conflict theory and social identity theory, which provide an answer to the first question. We address the second question by noting that although overt discrimination has decreased, subtle forms of prejudice are still quite common and we describe one theory, aversive racism, that provides a compelling account of this change in the expression of prejudice. Finally, we answer the third question by describing two phenomena, attributional ambiguity and stereotype threat, that result from the pervasive nature of subtle stereotyping. This article is a selective overview of what social psychology has to say about these crucial issues. In addition, we review two effective intervention programs that offer promise in ameliorating the effects of stereotyping and prejudice in the classroom.
In its earliest conceptions, prejudice was treated as a manifestation of pathology (Ashmore & Del B oca,1981 ) . For example, the frustration-aggression hypothesis (Dollard, Doob, Miller, Mowrer, & Sears, 1939, pp. 27-54) considered prejudice to be a result of scapegoating, and authoritarian personality theory (Brown, 1965, pp. 477-546) posited that a severe childhood upbringing could result in a rigid, authoritarian adult who is prejudiced against anyone who is different from the self.
But more contemporary accounts of stereotyping and prejudice have emphasized that prejudice may be a more common and normal result of group interaction. In developing realistic group conflict theory Sherif and Sherif ( 1969, pp. 222-266) dismiss the notion that prejudice is pathological and suggest instead that it may frequently arise out of ordinary conflicts of interest between groups. In their studies of a boys' summer camp, they discovered that ordinary group competition for valued resources led to highly negative and stereotypical views of opposing groups and their individual members. Perhaps the more interesting aspect of these studies, however, was the manner in which conflict and hostility were ameliorated. The Sherifs found that mere contact among opposing groups only intensified the hostility (cf. Stephan, 1987 Dovidio & Gaertner, 1991 , for a review). Dovidio and Gaertner (1991) (Hamilton & Sherman, 1994) . Stereotypes make cognitive processing about our complex social worlds easier and more efficient. However, the negative consequences of this increased efficiency are reflected in the numerous studies indicating that stereotypes can significantly bias our judgments about other people (e.g., Rosenthal & Jacobson, 1968; Sagar & Schofield, 1980) . For example, Rosenthal and Jacobson's (1968) work on teacher expectancies suggests that a priori expectations about a student's academic ability can easily lead a teacher to treat the student differentially and in accord with those expectancies (perhaps causing the student to conform to the expectancies, regardless of his or her natural ability).
Other work demonstrating the subtle yet pervasive influence of stereotypes on our everyday judgments includes a study by Banaji (1995) . Students were asked to read a list of names and decide which were names of politicians and which were names of criminals. Students more often chose African-Americansounding names (e.g., Jamal Johnson) as criminals than as politicians. In another study, Devine (1989) (Gaertner & Dovidio, 1986 Dovidio and Gaertner (1983) found that Whites were more likely to accept help on a laboratory task from an African American than from a White person when the help was explicitly offered. They reasoned that refusing help from an African American might seem normatively inappropriate and racist. In another condition, however, students knew the help was available although it was not explicitly offered. In this condition, they were less likely to solicit help from African Americans than from Whites. By not requesting the help, students were able to avoid the uncomfortable situation of being subordinate to, and dependent on, an African American without violating normative guidelines or appearing overtly prejudiced to others or themselves.
All of this research suggests that, even without our conscious knowledge or intention, our evaluations and treatment of other people may be unfairly biased. There is some research suggesting that we are able to consciously correct biased judgments (Devine, 1989) (Crocker & Major, 1989) . Given the subtle bias potentially present in the treatment of members of stereotyped groups, outcomes or evaluations may be accurate and deserved, but often they are biased and unfair. This leaves members of stereotyped groups in a quandary: Are these evaluations fair or are they the result of prejudice? Crocker and Major (1989) have called this phenomenon attributional ambiguity.
In one study investigating attributional ambiguity (Crocker, Voelkl, Testa, & Major, 1991 ) (Aronson & Gonzalez, 1988; Aronson, Stephan, Sikes, Blaney, & Snapp, 1978) capitalizes on superordinate goals in such a way as to require student cooperation for achievement and success. Briefly, the jigsaw method of classroom instruction divides a given lesson into parts. The students are divided into multiethnic groups and each group member is given a different section of the lesson to learn. As they study their section, students are free to meet with students from other groups who have been assigned the same part of the lesson. The students in each group must then learn the entire lesson by listening carefully to individual students recite their section. This method teaches students to value what each person has to offer, reduces competition for the teacher's attention by allowing every student to feel that he or she has the &dquo;right answer,&dquo; and gives students at all levels of aptitude a chance to rehearse and learn the material. Research on this technique suggests that the benefits for students in jigsaw classrooms include higher self-esteem, greater liking for school and their classmates, and improved performance on tests (see Aronson & Gonzalez, 1988) .
When dealing with existing prejudicial beliefs, it is also important to remember the points made by social identity theory (Tajfel & Turner, 1986) . All students need to maintain a positive social identity, but creating favorable comparisons through discrimination or ingroup bias is clearly not the best means to achieve this positive identity. Engaging in educational experiences that make use of the basic principles of the jigsaw classroom (Aronson et al., 1978) and superordinate goals (Sherif & Sherif, 1969 (Schoem et al., 1993 Steele & Aronson, 1995 (Spencer et al., 1993) . The program is based on the tenets of &dquo;wise schooling&dquo; (Steele, 1992 Steele, 1992 
